
 

Wilmington University 
College of Education 

Course Syllabus 
  

School Leadership: Theory and Practice 
 
Course Number: MED 7590 
 
Course Title:  School Leadership: Theory and Practice 
 
Faculty Contact:                        
  
Course Description:  This course explores theory and practice related to organizational behavior, 
development, models, and change; shared decision-making; and instructional leadership. Major topics include 
the new roles of school leaders, issues related to school reform, community and stakeholder involvement, 
improvement of the teaching and learning environment, enhancing student achievement, and ethics. It is 
recommended that this course be taken early in the MED School Leadership Program. 
 
Minimum Time Requirements (in clock hours):  

Teacher Led Instruction SEA Fieldwork/Clinical Lab External Learning 
35 5 0 0 70 

 
College Education Program Attributes 

The manner in which we prepare educational personnel is informed by eight essential attributes: 
 

1. ensuring that programs are knowledge-based; 
2. viewing educational personnel as learners, including a focus on deconstructing past experiences as 

learners in coursework and field experiences and developing appropriate knowledge of the content 
and discourse of the disciplines to be taught; 

3. contextual and cultural sensitivity; 
4. facilitating inquiry and reflection, i.e., providing structured opportunities for critical reflection on and 

taking action in one’s daily work; 
5. enabling authentic participation, collegiality and collaboration; 
6. building an ongoing developmental program that allows for continuous improvement, 

experimentation, and professional growth; 
7. ensuring that programs are standards-driven; and 
8. ensuring that programs promote the effective use of technology. 

 
 
Program Theory and Foundation 
Program Theory and Foundation 
Link to the Program Theory will be housed at the top of your program.   
 
Program Competencies:   Masters in School Leadership Framework 

http://www.wilmu.edu/education/school-leadership-master.aspx
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Specialized Professional Association Standards:  NELP-Building-Standards.pdf 
 
Technology Standards:  International Society for Technology Administrator Standards  
 
Wilmington University Graduate Graduation Competencies:  Graduate Graduation Competencies  
 
Delaware Performance Appraisal System II: DPAS II for Administrators   
 
American Association of School Administrators - Code of Ethics:  
American Association of School Administrators 
 
National Association of Secondary School Administrations – Ethics for School Leaders:  
National Association of Secondary School Administrators 
 
Text:  NELP-Building-Standards.pdf 
 
Additional Course Information and Schedule of Class Activities will be posted on the course Blackboard 
site 
 
College of Education Attendance Policy: 
In the College of Education, faculty must approve all requests for absences that are exceptions to the University 
policy. Vacations are not considered legitimate reasons for missing classes. Faculty must be contacted prior to 
class in all cases except valid emergencies. Failure to obtain approval for exceptions may result in lowering the 
final passing grade or assigning a FA (failure due to absence). 
 
Students who have registered for a course and never attended the class at all will receive a grade of NA (never 
attended). Early departures and late arrivals will be cumulative toward class absences. It is the student’s 
responsibility to obtain and complete assignments on the due dates. Students who register and enter the 
course on the drop/add date have four days to complete the first week’s assignments. 
 
 
Essential Questions  

1.  What does a transformational leader do in his/her school that is different from other types of 
leaders? 
2.  How would you be seen by your colleagues, faculty and school community as a transformational 
leader? 
3.  Why are transformational leaders often seen as creators or innovators in their schools? 
4.  What theories or principles of leadership are relevant for innovations in schools?   
5.  What roles do collaboration, communication, and information gathering play in successful, 

challenging and courageous innovation? 
6.  What are the group processes for developing a vision for your school or district? 
7.  Which communication techniques should be utilized when working with a school community? 
8.  What is the role of human development and motivation in leadership? 
9. What is the role of personalized learning in leadership and school community communication and 
collaboration? 

http://3fl71l2qoj4l3y6ep2tqpwra.wpengine.netdna-cdn.com/wp-content/uploads/2018/10/NELP-Building-Standards.pdf
https://www.iste.org/standards/for-administrators
http://www.wilmu.edu/academics/competencies.aspx#graduate
https://www.doe.k12.de.us/Page/3752
https://www.nassp.org/policy-advocacy-center/nassp-position-statements/ethics-for-school-leaders/
http://aasa.org/content.aspx?id=1390
http://3fl71l2qoj4l3y6ep2tqpwra.wpengine.netdna-cdn.com/wp-content/uploads/2018/10/NELP-Building-Standards.pdf
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10. What are the principles of school culture that influence K12 student success? 
 
 
Learning Outcome 1 – School Vision 

1. Candidate analyzes and compares transformational leadership tenets with those of other theories of  
2. Leadership. 
3. Candidate develops a plan for the school and community that utilizes Collaborative Visioning theory 
4. Candidate’s strategic plan for the school and community includes timelines, school and community 

stakeholders and needed resources 
5. Candidate’s strategic plan demonstrates the knowledge and ability to promote the success of all 

students. 
 
Learning Outcome 2 – School Culture and Instructional Program  

1. Candidate’s plan demonstrates understanding of the principles of collaboration in developing professional 
norms in self and others. 

2. Candidate conducts a needs assessment by collecting information on students, staff and the school 
environment to inform a professional growth plan for self.  

3. Candidate articulates the principles that contribute to positive school culture and the knowledge of how 
to involve others in that process. 

4. Candidate facilitates the development and implementation of a shared vision and strategic plan for the 
school or district that focuses on teaching and learning. 

 
 
 Additional Course Information and Schedule of Class Activities will be posted on the course Canvas site 
 
 
Structured External Assignment: School Leadership, Theory and Practice  
Create a plan that demonstrates the ability to develop, articulate and implement a vision for your school or 
district.  Incorporate the following elements: 

• The candidate understands the importance of collaborative visioning in the creation, communication 
and development of the vision of the school.  What is its purpose?  How is it developed?  When and how 
is it communicated?   

• The candidate articulates the processes and activities (the how and when) involved in creating a school 
community and demonstrates how to communicate that process with diverse stakeholders.   

• The candidate utilizes relevant theories of leadership and change with particular emphasis on 
transformational leadership and its differences to other theories.   

• The candidate provides personalized field-based research examples of professional norms ((i.e., 
integrity, fairness, transparency, trust, equity, democracy, digital citizenship, diversity, inclusiveness, and the 
belief that each child can learn) and its tenets of practice.   

• In the understanding of transformational leadership, and the collaborative development of the school 
vision, the candidate develops and expresses his/her own leadership development reflective and grounded 
in thorough, insightful and deep introspective and self- reflection.  

• Candidates not only articulate an understanding of the principles of positive school culture, but they 
also show a  thorough understanding of the principles of collaboration, and the manner in which they 
cultivate professional norms in others.  
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Rubric   
 

 Unsatisfactory  Emerging  Basic  Proficient  Distinguished  
NELP 2.1 Content  
 
Candidate 
knowledge of 
professional 
norms (i.e., 
integrity, 
fairness, 
transparency, 
trust, equity, 
democracy, 
digital 
citizenship, 
diversity, 
inclusiveness, 
and the belief 
that each child 
can learn) which 
support student 
success and well-
being; practices 
that reflect 
professional 
norms; 
approaches to 
cultivate 
professional 
norms in others; 
and reflective 
practice. 
 
 

Candidate 
disregards 
professional 
norms which 
support 
student 
success and 
well-being. 
 
Candidate 
discounts 
reflective 
practice. 

Candidate 
studies 
professional 
norms (i.e., 
integrity, 
fairness, 
transparency 
trust, equity, 
democracy, 
digital 
citizenship, 
diversity, 
inclusiveness
, and the 
belief that 
each child 
can learn) 
which 
support 
student 
success and 
well-being. 
 
Candidate 
studies 
reflective 
practice. 

Candidate 
knows 
professional 
norms (i.e., 
integrity, 
fairness, 
transparency, 
trust, equity, 
democracy, 
digital 
citizenship, 
diversity, 
inclusiveness, 
and the belief 
that each child 
can learn) which 
support student 
success and 
well-being.  
 
Candidate 
knows reflective 
practice. 

Candidate 
understands 
professional norms 
(i.e., integrity, 
fairness, 
transparency, trust, 
equity, democracy, 
digital citizenship, 
diversity, 
inclusiveness, and 
the belief that each 
child can learn) 
which support 
student success and 
well-being. 
 
Candidate 
understands 
reflective practice. 

Candidate 
understands and 
synthesizes 
professional norms 
(i.e., integrity, 
fairness, 
transparency, trust, 
equity, democracy, 
digital citizenship, 
diversity, 
inclusiveness, and the 
belief that each child 
can learn) which 
support student 
success and well-
being. 
 
Candidate 
understands and 
synthesizes reflective 
practice. 

NELP 2.1 Educational 
Leadership Skills 
 
Candidate 
demonstrates 
skills required to 
engage in 
reflective 
practice; to 
cultivate 
professional 
norms among 
diverse 
constituencies.  
 
 

Candidate’s 
vision for own 
leadership 
development 
and reflection 
lacks 
connection to 
leadership 
growth. 
 
Candidate 
presents goals 
and activities 
for a personal 
leadership 

Candidate’s 
vision for 
own 
leadership 
development 
and 
reflection is 
one 
dimensional 
or sparse for 
obtaining 
insightful 
leadership 
change, 

Candidate’s 
vision for own 
leadership 
development 
and reflection is 
grounded in 
self-assessment 
but learning, 
growth, and 
change is left to 
the judgement 
of the evaluator. 
 
Candidate 
presents aligned 

Candidate’s vision 
for own leadership 
development is 
reflective and 
multifaceted with 
thorough self-
assessment for 
learning, growth.  
Change elements 
address most goals.  
Candidate presents 
aligned goals and 
activities that 
cultivate 
professional norms 

Candidate’s vision for 
own leadership 
development is 
reflective grounded in 
thorough, insightful 
and deep 
introspective self- 
reflection.  
 
The candidate 
expresses the 
significant learning, 
growth, and change in 
the leadership skills, 
abilities and qualities 
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 Unsatisfactory  Emerging  Basic  Proficient  Distinguished  
development 
plan. 

learning or 
growth. 
 
Candidate 
presents 
goals, 
activities and 
measurable 
outcomes for 
a personal 
leadership 
development 
plan. 

goals and 
activities that 
cultivate 
professional 
norms in self 
and others (i.e., 
integrity, 
fairness, 
transparency, 
trust, equity, 
democracy, 
digital 
citizenship, 
diversity, 
inclusiveness, 
and the belief 
that each child 
can learn) 
among diverse 
constituencies 
using 
measurable 
outcomes for a 
personal 
leadership 
development 
plan. 

in self and others 
(i.e., integrity, 
fairness, 
transparency, trust, 
equity, democracy, 
digital citizenship, 
diversity, 
inclusiveness, and 
the belief that each 
child can learn) 
among diverse 
constituencies using 
measurable 
outcomes for a 
personal leadership 
development plan 
that is grounded in 
leadership theory 
and practice. 

that are planned 
providing the theory 
and rationale inherent 
in these activities and 
the change elements 
desired.   
 
Candidate presents 
aligned goals and 
activities that cultivate 
professional norms in 
self and others (i.e., 
integrity, fairness, 
transparency, trust, 
equity, democracy, 
digital citizenship, 
diversity, 
inclusiveness, and the 
belief that each child 
can learn) among 
diverse constituencies 
using measurable 
outcomes for a 
personal leadership 
development plan that 
is grounded in 
leadership theory and 
practice and is 
substantiated with a 
clear rationale for the 
actions. 
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Online Resources 

cce.org/: Collaborative Vision  

ncef.org/pubs/sanoffvision.pdf: Designing Responsive Schools  
 
saferoutespartnership.org/sites/default/files/pdf/Lib_of_Res/SCHBD_4.pdf: Building Healthy Communities 

unrwa.org/userfiles/file/leading_4_the_future/module1/How%20to%20Create%20a%20Shared%20Vision%
20Statement.pdf: How to Create a Shared Vision 

https://www.amazon.com/Thomas-C.-Murray/e/B072J4JL3Z/ref=dp_byline_cont_ebooks_2
http://cce.org/
http://www.ncef.org/pubs/sanoffvision.pdf
http://www.saferoutespartnership.org/sites/default/files/pdf/Lib_of_Res/SCHBD_4.pdf
https://www.unrwa.org/userfiles/file/leading_4_the_future/module1/How%20to%20Create%20a%20Shared%20Vision%20Statement.pdf
https://www.unrwa.org/userfiles/file/leading_4_the_future/module1/How%20to%20Create%20a%20Shared%20Vision%20Statement.pdf
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